P

Rtl

Response to Instruction and Intervention




The Gradual Release of Responsibility




Our Learning Targets

List 3 essential elements for increased student
achievement

Describe the difference between Rtl and RtI?
Define Productive Group Work and its
relationship to the Gradual Release of

Responsibility Model



The Sudden Release of Responsibility

TEACHER RESPONSIBILITY

“I do 1t”
Focus Lesson

“You do 1t

alone”
Independent

STUDENT RESPONSIBILITY

Fisher, D., & Frey, N. (2008). Better learning through structured teaching: A framework for the gradual
release of responsibility. Alexandria, VA: Association for Supervision and Curriculum Development.



D-1-Y School

TEACHER RESPONSIBILITY
(none)

“You do 1t alone”

Independent

STUDENT RESPONSIBILITY

Fisher, D., & Frey, N. (2008). Better learning through structured teaching: A framework for the gradual
release of responsibility. Alexandria, VA: Association for Supervision and Curriculum Development.



The “"Good Enough” Classroom

TEACHER RESPONSIBILITY

Focus Lesson

Guided Instruction

Independent

STUDENT RESPONSIBILITY

Fisher, D., & Frey, N. (2008). Better learning through structured teaching: A framework for the gradual
release of responsibility. Alexandria, VA: Association for Supervision and Curriculum Development.



The Gradual Release of Responsibility

Teacher Responsibility

Focus Lesson “l do it"

Guided Instruction “We do it"

Collaborative

. “¥ou do it together”
Learning

Independent
Tasks

““You do it alone™

Student Responsibility

Fisher, D., & Frey, N. (2008). Better learning through structured teaching: a
framework for the gradual release of responsibility. Alexandria, VA: ASCD.



Rtl: Response to Intervention

Tier 1: \\\\\\\\\\\
75+%
Tier 2:

10-15%




P

Rtl

Response to and Intervention

A school improvement process designed to
ensure that students receive the instruction,

intervention, and support necessary to be
successful.



Which Best Represents Your Approach
to School Improvement?




Three Essential Elements

What
How

Authentic Literacy

Schmoker, M. (2011). Focus: Elevating the Essentials to Radically Improve Student
Learning. Alexandria, VA: ASCD.



What does authentic
instruction look like?

What does authentic
instruction sound like?



dlre

~Mike Schmoker



The Knowing-Doing Gap




Theory 85%
Theory + Modeling 85%
Theory + Modeling + 85%
Practice
Theory + Modeling + 90%

Practice + Coaching

Adapted from Joyce & Showers, 2002

15%

18%

80%

90%

5-10%

5-10%

10-15%

80-90%



The WHAT

If you fail to plan,
you plan to fail.



WHAT: A Common Myth




The Plan: Focusing on How

Develop effective procedures for collaboration
Develop common understanding of instructional
strategies

Design and deliver effective lessons



The Plan

School-wide Training
Grade Level Collaboration
Modeling

Data Collection

1:1 Coaching



We have
overlooked
some of

the most .
Important .
AAOAS




The HOW

Consistent implementation of:

O) AAT 6 OOAOAI Al OO
Lesson opening

Productive Group Work

Lesson closure Data Collection:

| AObservation
Formative assessment AValk Through




Objectives Versus Learning Targets
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Productive Group Work

Teacher: Date:

Lesson Start Time:
Lesson End Time:

[ can statement(s) for lesson:

Productive Group Work Task Minutes Spent on Orther Notes
PGW Task
Lesson Length: (minutes)

Total number of minutes of PGW:
(Building goal = Productive Group Work for 50% of lesson)

Dwrite Brained Learning, 2041
wwa_ WriteErainedLeamning. com




HOW: Lesson Opening

O/ Eh Pl AAOA 1T PAT Ul
7A60A CIEI C O OAAA
0OOAEAOA AT A OEAT U

to answer questions 1-Y 8 0



HOW: Lesson Opening

What is about to happen?

Why it is about to happen?

How does it relate to what has been done
previously?

How it is going to happen?

Additionally, effective openings engage students
and capture their interest.



HOW: Instructional Strategies

Writing

Visualizing

Graphic Organizers
Storytelling

Music

Games

White Boarding
Think-Pair-Share Data Collection:

Reflective Journal

Drawing




Instructional Strategies Reflection

Week of

Instructional Strategies | Implemented This Week: (circle all)

Writing Visualizing Graphic Organizers
Games Storytelling White Boarding
Think-Pair-Share Music Drawing

Reflect on your use of instructional strategies this week.



HOW: Lesson Closure

Exit Ticket Question: It's the 1930's. What are three different
influences (global, national, personal) that forced some American
citizens to become part of the group known as Okies?

Infroduclory sentence: A Lot of Av

Ques‘hon:\r\(\u‘r olo we, knov\/

aboul” reindeer ?
| g 7 e
SN g
Reingoe, "




HOW: Formative Assessment

Questioning

Type
Think Time
Feedback

Data Collection:
Lesson Observation




Implementation of Think Time

Teacher:

I can statement(s) for lesson:

Date:

Teacher Question Think Time Student & Response
1zecond: __ hands
2zeconds: _ hands
3 zeconds: __ hands
4 zeconds: _ hands
Szeconds: _ hands
lzecond: _ hands
2zeconds: __ hands
Jzeconds: _ hands
4 zeconds: _ hands
Ezeconds: __ hands
1zecond: _ hands
2 zeconds: __ hands
3=zeconds: __ hands
4 zeconds:_____ hands
Szeconds: _ hands
1zecond: _ hands
2zeconds: _ hands
3 zeconds: __ hands
dzeconds: _ hands
Szeconds: _ hands
1zecond: _ hands
2 zeconds: __ hands
3=zeconds: __ hands
4 zeconds: _ hands
L seconds: hands

Enrite Brained Learning, 2041
wwa_ WriteErsinedLeaming.com




HOW: Differentiated Instruction

Differentiated instruction gives students the
opportunity to study the same topics and skills,
but to work at their own, appropriate level.

We can differentiate:
Content
Process
Product



End of Year Survey

Conversations during grade level collaborations focus on what we will teach.

100%
90%
80%
70%
60%
50% M Pre-Survey (Feb. 2011)
40%
30%
20%
10%

0% -

M Post-Survey (May 2011)

Yes Sometimes Mo




End of Year Survey

Conversations during grade level collaborations focus on how we will teach.

100%
90%
80%
70%
60%
50%
40%
30%
20% -
10% -

0% -

M Pre-Survey (Feb. 2011)

M Post-Survey (May 2011)

Yes Sometimes Mo




End of Year Survey

| would rate our overall level of student engagement.

20%

70%

60%

50%

40%

30%

20%

10%

0%

Good

Fair

Foor

M Pre-Survey (Feb. 2011)

M Post-Survey (May 2011)




Outcomes

Improved instructional design

+

Increased collaborative skills

4

Increased student engagement

INCREASED STUDENT ACHIEVEMENT



Table Talk

Are your intervention resources stretched?
(In other words, do we have too few students
inTier 1?)

What does collaboration look like at our
school?

Do our teachers have a common roadmap for
instructional design?

How much time do our students spend
iInteracting?



IS an
It is always the result of high

, sincere ,
intelligent and skillful
; it represents the

of many alternatives.
~William A. Foster






Questions?




I'd Love to Hear From You

Write Brained Learning

£

B Karren Colbert
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Additional copies of presentation resources available

for a limited time at www.WriteBrainedLearning.com
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http://www.writebrainedlearning.com/

